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Virginia M. Barry, Ph.D .                               Paul K. Leather 
Commissioner of Education                                           Deputy Commissioner 

    Tel. 603-271-3144                                 Tel. 603-271-3801 
 

STATE OF NEW HAMPSHIRE 
DEPARTMENT OF EDUCATION  

101 Pleasant Street 

Concord, N.H. 03301 

FAX 603-271-1953 

Citizens Services Line 1-800-339-9900 

 

 

 

February 1, 2011 

 

Miriam Lund 

Department of Education 

Education Program Specialist 

400 Maryland Avenue SW 

LBJ Building/Room 3E110 

Washington, D.C. 20202-6200 

 

Re: Striving Readers Comprehensive Formula Grant  

       State Literacy Implementation Plan Draft 

 

Dear Ms. Lund: 

 

On behalf of Governor John Lynch and myself I am pleased to wholeheartedly support phase I of 

the ñStriving Readers Comprehensive Formula Grantò.  New Hampshire is committed to 

programs that support literacy from before birth through young adulthood. The State of New 

Hampshire has made major strides in early literacy at the preschool and elementary levels over 

the last five years.  As a result of our literacy efforts, our statewide drop-out rate continues to fall 

dramatically with a goal of 0% drop-out by 2012. 

 

We are proud of the literacy partnerships our schools and institutions of higher learning are 

engaged in supporting K-16 evidence-based strategies focused on high quality literacy programs.  

A basic principle guiding all of our efforts in New Hampshire is the notion that all children can 

learn. We believe this begins with a deep appreciation for the importance of educational 

programs beginning in the prenatal years. 
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 As a state we will continue to aspire to enhance the overall level of reading achievement in 

middle and high schools through intensive literacy interventions for struggling readers and 

improvements in literacy instruction across curriculum; and to help build a strong scientific 

research base around adolescent literacy. 

 

We appreciate the opportunities the ñStriving Readersò program offers our state. We look 

forward to working with you on the next phase of the grant. 

 

Sincerely, 

 

 
Virginia M. Barry, Ph.D. 

Commissioner of Education 

State of New Hampshire 
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I.   EXECUTIVE SUMMARY ð LITERACY IMPLEMENTAT ION PLAN  
 The State of New Hampshire adopted a Literacy Action Plan in 2007.  In September, 
2010, the New Hampshire Department of Education reconvened the Literacy Task Force to create a 
statewide plan for literacy implementation for children Birth ð Grade 12.  The intent is to maintain 
the authentic aspects of the original 2007 plan, incorporate The Common Core State Standards 
(CCSS), include before school entry populations, address lessons learned through experience and 
improve the oral and written communication components. Our goal is to provide a tool that will 
increase literacy; listening, speaking, reading, writing and viewing for every child in New Hampshire. 
 
New Hampshire has an active P-16 Council led by the Post-Secondary Education Commission, 
comprised of public and private post secondary representatives, the University System and the 
Commissioner of Education. Their commitment to literacy leadership in New Hampshire expands 
our work to Institutes of Higher Education, Birth through grade 16.  Our alignment with institutions 
of higher education is to inspire teacher training programs to better prepare teachers in our public 
and private programs serving children Prenatal ð grade 12. In this plan, we incorporate components 
of effective Teacher Preparation programs and encourage academic institution to use these 
appendixes with our future teachers. For the purposes of this project our audience emphasis is on 
Prenatal ð grade 12 literacy instruction and development. 
 
Our team is led by the Department of Education and comprised of individuals from multiple New 
Hampshire State Departments, preschools and childcare programs, local school districts, parents, 
community groups, private partnerships, federally funded research centers, and Institutions of 
Higher Education (IHEõs). The original Task Forceõs charge was to create a comprehensive, results-
driven statewide literacy plan by spring 2007 and present it to the New Hampshire State Board of 
Education for approval and endorsement. The plan was then introduced to educational leaders and 
implemented through the support of professional organizations, IHEõs and school districts. We 
revisit that work today, adding our youngest before school entry citizens to our organizational 
strategies and diverse public/private partnerships throughout the State. Our 2011 plan includes a 
digital delivery model, located on the web:  www.nhreads.org 
 
The research on literacy development, instruction and practical techniques provides the foundation 
for the New Hampshire Literacy Implementation Plan. It is designed to assist parents, caregivers, 
teachers, administrators and supporting partners in implementing a comprehensive literacy program. 
This plan provides components of a comprehensive literacy program for an individual to move 
through when ready, as they travel through different coordinated systems during the lifespan; family, 
early care, school, higher education, work environment, citizen and perhaps returning full circle to 
family in the role as parent. Next we identify successful strategies to develop literacy, research to 
support pedagogical techniques and resources that will support that effort. The Appendix contains a 
collection of tools, lists, and reference charts that may be helpful to parents, teachers, students and 
administrators as they develop and evaluate literacy opportunities. 
 
New Hampshire Literacy Leaders believe the ability to communicate thoughts and ideas can be 
developed in all citizens in diverse communities. We know rich literacy environments, beginning 
before birth, inspire lifelong language development through high school, post-secondary education 
and beyond. The components of literacy: listening, speaking, reading, writing and viewing can be 
developed and nurtured, through intentional teaching, diverse materials and enriching opportunities 
anytime, anywhere. 

http://www.nhreads.org/
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I. II.  INTRODUCTION  
 The New Hampshire Literacy Action Plan, 2007 has been in use statewide since it was adopted 
by the State Board of Education. Using over 500 Literacy Leaders throughout public school, that 
document has become inculturated into the literacy public school landscape. Statewide, 77% of our 
students in grades 3-8 and 11 demonstrated proficiency in reading (2010). Writing continues to 
improve and this year, 55% of our students scored proficient or better. òWe are particularly proud of 
our eighth grade students and the teachers who worked with them, stated Commissioner Barry. This 
class showed impressive gains in all areas, and with 78% scoring proficient or better in reading, had 
the best average scale score of any grade (850)ó (NECAP, Fall, 2010 Test Results).  Although the 
original document was directed at administrators, we realize the Literacy Implementation Plan, 2011 
must meet the needs of a larger audience. By adding parents, families, medical professionals, childcare 
and extended learning environments outside of public school, we have an opportunity to disseminate a 
tool that promotes and educates literacy development for all our citizens to reference and apply. 
 
The New Hampshire Department of Education adopted the Common Core State Standards in July, 
2010. New Hampshire also uses defined school standards (ED 306) and established Curriculum 
Frameworks as guidance to school districts in creating their own local curricula. These frameworks 
include Grade Level Expectations (GLEs) and Grade Span Expectations (GSEs). The New 
Hampshire standards in conjunction with the K-12 Common Core State Standards in Language Arts 
and Literacy in History/Social Studies, Science, and Technical Subjects (CCSS) establishes what 
students should know and be able to demonstrate as a competency. All of these documents are 
available on the New Hampshire Department of Education website: http://www.education.nh.gov 
 
In 2005 New Hampshire adopted Early Learning Guidelines (ELG) to motivate appropriate learning 
environments for children birth through entrance into public school. Mindful of research on young 
childrenõs brain development, these Guidelines outline seven developmental and learning domains 
that address progress young children should make in key areas.  The key ages of birth through the 
age of five are critical times that can define a lifetime of good health, behavioral and cognitive 
development.  The Guidelines are available on the New Hampshire Department of Health and 
Human Services website: 
http://www.dhhs.nh.gov/dcyf/cdb/documents/earlylearningguidelines.pdf. 
 
The Department of Education works in concert with other State agencies to support and assist 
families, districts and private partners in developing individual achievement and preparing our 
children for the future. New Hampshireõs Watch Me Grow and Follow The Child initiatives add 
accountability defined by the success of each child. Our sincere desire to provide families, childcare 
providers and school districts guidance in the area of literacy requires we begin by educating 
pregnant mothers as part of a Life Course of health and development.  We continue to support 
them and their children from birth through the early years, as they transition to formal education 
and after they leave high school.  Building on current research in all areas of literacy development, 
and learning and leadership, this Literacy Implementation Plan was developed to be used by parents, 
caregivers, teachers, administrators, specialists and consultants. The Literacy Implementation Plan 
defines what is necessary to create and sustain a comprehensive literacy program, and then identifies 
resources that will support that effort. 

 
 

http://www.education.nh.gov/
http://www.dhhs.nh.gov/dcyf/cdb/documents/earlylearningguidelines.pdf
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A. The Rationale and Vision  
In order to support New Hampshireõs children a task force was reactivated to update the research 
on best practices in language acquisition, literacy instruction and develop guidance for parents, 
caregivers, school districts, and administrators in the following areas: 

Å Literacy development and literacy instruction (including definitions in order to create 
common language) 

Å Clear Developmental Standards - Milestones, ELG, GLEõs and CCSS 

Å Assessments  that inform and instruct 

Å Evidence-based supplemental instructional interventions for struggling readers/writers 

Å Teacher Preparedness including differentiated models of professional development for 
teachers across all age spans and disciplines 

Å Promote a culture of collaboration and literacy through professional Learning Communities 

Å Methods for communities to support literacy development and achievement for all 
 
B.  Literacy Focused Emphasis & Organization of the Plan 
The Literacy Task Force believes three things:  

1. The emphasis must be on reading (prereading & emergent) and the connection between 
reading and writing, because these are the foundation for success in all areas of learning.  

2. The Literacy Implementation Plan should be accessible to everyone working with children in 
care, education or plus time circumstances.  

3. The Literacy Implementation plan must be user friendly, especially digitally, and easily 
applied to a variety of learning environments. 

 
The Life Course Perspective 
The Life Course Perspective offers an updated and broader way of looking at health and 
development, over the life span - not in disconnected stages (infancy, childhood, adolescence, 
childbearing years, old age) unrelated to each other, but as an integrated whole.  
 

A complex interplay of biological, behavioral, psychological, social and environmental factors 
contribute to outcomes across the course of a personõs life. Each traditional life stage influences the 
next. Social, economic, and neighborhood environments acting across the life course have a 
profound impact on individual and community health and well-being. Disparities among 
populations and individuals that cannot purely be explained by genetic risk factors, behaviors, or 
knowledge, may be due to chronic accommodation to stress resulting in wear and tear on the bodyõs 
adaptive systems, leading to declining health and function over time. Protective and risk factors have 
the power to impact the trajectory of the life course.  
 

There is also evidence that there are sensitive periods of times, particularly during the early years, 
during which intervention is particularly successful and may exact greater returns on resources 
invested. Supports and education should be in place to help families understand growth and 
development including language development and pre-literacy skills. Timely, well-chosen, 
coordinated assessments and needed interventions during these periods can set the course for health 
throughout life.  Beyond looking for deficits, assessments should be used to chart and enhance 
individual trajectories for optimal growth (Fine, Kotelchuck, Adess, Pies, 2009). The Life Course 
Perspective asks that we consider how young childrenõs experiences today influence their growth 
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and development tomorrow.  Childrenõs trajectory for future health and development outcomes, 
throughout their lives, is particularly affected during critical or sensitive periods, such as early 
childhood. The broader community and environment strongly affects an individualõs capacity to be 
healthy and those differences in the health and outcomes across populations and communities 
cannot be solely explained in terms of individual choices, but rather reflect the impact of broader 
societal and environmental conditions over time. These are differences that reflect inequities 
between communities.  (DHHS Rethinking MCH Life Course Model, 2010) 
 

All systems; family, health, schools and human services often are criticized for doing too little too 
late to help children and their families. The life course perspective challenges us to think about the 
protective factors and interventions that should be in place throughout the lifespan and particularly 
during the critical early years to support children, families and their communities toward optimal 
development. 
 

Before School Entry Childrenð Prenatal to 5 years 
The Miracle of Life. Birth of a Brain. Born Learning. Neurons to Neighborhoods.  Brain Rules for Baby. Through 
these popular examples among the vast information that has been published about learning and 
literacy during the first five years of life, we know scientifically, that unborn children hear their 
motherõs voice.  This is the beginning of listening. At birth, we know children hear speech patterns 
and prefer the rhythms of parent speak; a singsong way to talk to babies. (Galinsky,2010).  By eight 
months, research has shown infants can identify sound patterns in their native language or languages 
to determine the beginning and ends of words (Saffron, 2010).  All of this is accomplished before 
babies can talk. This is the evidence that supports parents as a childõs first teacher. Here is the 
beginning of literacy education. Literacy begins between mother and child and expands to family. 
 

Brain construction begins before birth and continues into adulthood. During the first three years of 
life, 700 brain neural connections are formed every second.  700 every second!  The baby and 
toddler brain literally builds and then connects.  After this rapid growth, connections are reduced.  
Prunning, similar to what you imagine in a garden, allows the circuits to become more efficient. As 
the brain develops, a childõs abilities increase too. Sensory development such as hearing and vision is 
first. Next early language and thinking are layered into a childõs abilities.  This cycle continues in a 
predetermined sequence allowing more complex circuits to build upon previous simpler circuits. 
More on this topic is available at the Center of The Developing Child at Harvard University.  
http://developingchild.harvard.edu/library/briefs/inbrief_series/inbrief_the_science_of_ecd/  
 

It is in the relationship with another person that preliteracy begins. All young children need adults who 
will engage in a talking relationship with them. Home, Grandparents, Home Visiting, Family 
Childcare, Childcare Centers, Doctors, Early Intervention, Mommy & Me, Watch Me Grow, Even 
Start, Head Start, Preschool, Special Education Preschool, Play dates, Gymboree, Faith based 
programs, Sports, Arts and the natural outdoor and social world are the places and programs in which 
a child may travel, for years, before starting formal school.  It is in the social aspect of human 

interactions that literacy skill develops in children under five.(NELP, 2009). Instructional support in 
early childhood education further increases a childõs language acquisition that later relates to their 
future success in reading and writing. It is within the context of the social world before school entry, that  
the foundation for academic achievement is poured into childrenõs brains and cast into their 
experience. 
 

http://developingchild.harvard.edu/library/briefs/inbrief_series/inbrief_the_science_of_ecd/
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In 2002 the National Early Literacy Panel was convened to conduct a synthesis of the most rigorous 
scientific research available on the development of early literacy skills in children from birth to age 
five. Its report, released in January, 2008, provides detailed information for improving early education.  
Itõs conclusions support that conventional reading and writing skills that are developed in the years 
birth to age five have a consistent and strong relationship with later formal schooling conventional 
literacy skills.  Six specific variables representing early literacy skills have medium to large relationships 
to future literacy development.  They are:  

 Alphabet knowledge  

 Phonological awareness 

 Rapid automatic naming (RAN) 

 RAN of objects and colors 

 Writing oneõs own name 

 Phonological memory 
Additional early literacy skills that are key components to later literacy achievement include: 
concepts about print, print knowledge, reading readiness, oral language and visual processing. 
 

Adolescent Literacy 
Within the focus on reading there is a second emphasis: adolescent literacy. It is widely recognized 
that todayõs youth need sophisticated literacy skills to negotiate a rapidly changing world. It is equally 
as well known that low student achievement at this level leads to higher dropout rates, entrance into 
the juvenile justice system, and unemployment (RAND Reading Study Group, 2002). This fact has 
repercussions for the social, political, and economic well-being of the United States. New 
Hampshireõs school systems have done a good job focusing on early literacy for years (New 
Hampshire Education Improvement and Assessment Program [NHEIAP] results). Recent research 
in standards-based reform has defined the factors that are necessary for adolescents to understand 
and learn from what they read. The factors include:  

 Fluency - speed/accuracy when reading text both oral and silent 

 Vocabulary,  

 Background knowledge ð experience to activate for analysis 

 Comprehension and critical analysis 

 Motivation 
These literacy skills need to be taught explicitly and within the context of core academic subjects, 
rather than apart from challenging content (NASBE, 2006). All students in grades K-12 need to 
spend two to three hours per day reading and writing if there is going to be real improvement 
(Shanahan, 2007). 
 
Improving studentsõ literacy skills will require a paradigm shift between instruction and the learner. 
Instruction for adolescences today will look and feel different from the parentõs experience. To 
change day-to-day practice in intermediate grades, middle schools and high schools focused 
leadership, collaborative problem-solving, risks and a collective accountability is required. A strategic 
school and district-wide examination of curricular alignment and instructional practices, led by a 
well-informed literacy team, is needed to raise graduation rates and close achievement gaps in New 
Hampshire.  This was well documented in a white paper by Henry Jenkins, "Confronting the 
Challenges of Participatory Culture". 
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Organization of Literacy Plan 
The New Hampshire Literacy Action Plan is divided into seven major sections. At the end of 
Sections IV-VII, there are guiding questions to use for reflection or group study and a listing of the 
references appropriate to that section. The Appendix contains a collection of tools, lists, and 
reference charts that will be helpful to administrators, teachers, and parents.  
 
The appendix section will be organized for immediate digital distribution via our statewide 
communication website: www.nhreads.org. It is our plan to meet literacy users at their fingertips.  
We hope this will expedite convenience to downloads forms, access references and utilize 
information so people of all ages interested in literacy and working in varied environments can be 
supported on their topic whenever theyõre ready; anytime, anywhere. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.nhreads.org/
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III. NEW HAMPSHIREõS LITERACY MODEL, 2011 
Figure 1 represents New Hampshireõs Literacy Implementation Plan, 2011. This conceptual icon 
reflects New Hampshireõs Follow The Child philosophy, focusing on individual student proficiency. 
The concentric circles represent the layers of intended practice, resources and infrastructure 
necessary to implement and maintain a comprehensive Prenatal ð Grade 16 literacy program. The 
arrows represent those components that cut across and permeate the entire system. They are 
reciprocal in design to align development and competencies between early care and education 
systems, grade level and post secondary expectations. The model is supported by research.  
 

Figure 1: New Hampshireõs Literacy Model 
 

New Hampshireôs Literacy Model 

www.nhreads.org  
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IV.   THE FOUNDATION  
A. Shared Beliefs about Learning and Literacy 

 
The Task Force began its work in 2010 by developing common beliefs as a criterion to guide and 
inform its decision and the work of New Hampshire school districts. These beliefs have been 
revised based on new evidence-based practices, statewide initiatives and research contributions to 
include the following: 
 

All individuals deserve: 
 

1. To be part of ONE proactive progressive care and educational system that uses all available 
resources for all individuals within the system based on the belief that all children can learn. 

2. Daily research-based literacy instruction that is scientific, evidence/research-based, applied 
in a time-effective and efficient manner using a core curriculum and approaches with high 
probabilities of success for most individuals.  

3. Multiple, instructionally relevant, valid, and reliable assessments that serve different 
purposes, including screening to identify individuals at risk, multiple diagnostic assessments 
to determine instructional strategies, and formative assessments to guide instruction. 

4. A systematic, collaborative method used to build on what students know and then inform 
and guide decisions based on a continuum of student needs that determines increasing levels 
of support based on formal and informal assessments. 

5. Data to guide instructional decisions, align developmental guidelines, curriculum and 
instruction, allocate resources, align curriculum and instructional approaches, inform 
professional development, and includes parents, educators and administrators. 

6. Staffs that initiate and engage in ongoing professional development, follow-up modeling, 
mentoring and coaching to ensure effectiveness and fidelity at all levels of instruction. 

7. Vital leadership with parental, teacher, administrative and community support that develops 
internal capacity and sustainability over time among its leaders. 

 

All struggling readers and writers deserve: more time and more intensive targeted instruction by 
highly qualified and effective teachers; early and proactive intervention which is essential for each 
studentõs success; intentional goal oriented teaching to address specific skills and instruction 
designed to accelerate progress and help each individual to reach the current highest standards. 
 
 

B. Literacy Goals and the Digital Information Age 
Definition and Significance 
Literacy is defined as the ability to read, write, speak, listen and view in order to communicate with 
others effectively. Literacy is also the ability to think and respond critically in a wide variety of 
complex settings. As the 21st century unfolds, New Hampshire students need to be able to use their 
literate abilities in multiple ways and for multiple purposes in an ever-changing world. To this end, 
the language processes of reading, writing, speaking, listening, viewing, and thinking must become 
integral parts of their lives. The skillful use of these language processes provides the means of 
acquiring, constructing, and expressing knowledge in all social contexts and school content areas as 
well as being applied to life outside of school and before school entry. In order to be successful, 
students must become powerful users of language in educational, occupational, civic, social, and 
everyday settings. This is evident in the international work found at www.newmedialiteracies.org. 
 

http://www.newmedialiteracies.org/
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Goals of Literacy Instruction 

Early Learning ï Before School Entry 
Eleven specific variables representing early literacy skills that lead to proficiency in academic rigor, as 
identified by the Developing Early Literacy: Report of the National Early Literacy Panel, 2008 are: 

 Alphabet knowledge(AK)ðknowledge of  names & sounds associated with printed letters 

 Phonological awareness(PA)-the ability to detect, manipulate, or analyze the auditory 
aspects of spoken language (including the ability to distinguish or segment words, syllables, 
or phonemes), independent of meaning 

 Rapid Automatic Naming(RAN)-of letters or digits: the ability to rapidly name a sequence 
of random letters or digits 

 RAN of objects and colors ð the ability to rapidly name a sequence of repeating random 
sets of pictures of objects (e.g., òcaró, òtreeó, òhouseó, òmanó) or colors 

 Writing oneõs own name-the ability to write letters in isolation on request or to write oneõs 
own name 

 Phonological memory-the ability to remember spoken information for a short period of 
time. 

 Concepts about print-knowledge of print conventions (left-right, front-back) and concepts 
(book cover, author, text, picture) 

 Print knowledge,-a combination of elements of AK, concepts of print and early decoding 

 Reading readiness-a combination of elements of AK, concepts about print, vocabulary, 
memory and PA 

 Oral language- the ability to produce or comprehend spoken language, including 
vocabulary and grammar 

  Visual processing-the ability to match or discriminate visually presented symbols. 

  

School: K ï 12 
The following goal statements from the K-12 New Hampshire Curriculum Frameworks and the 
New Hampshire Standards for Public Schools establish general expectations of what every literate 
New Hampshire public school student should know and be able to do: 

 Demonstrate knowledge of language and how language function in different context 

 Read fluently and purposefully with understanding and appreciation  

 Write effectively for a variety of purposes and audiences 

 Speak purposefully and articulately  

 Listen and view attentively and critically 

 Think and respond critically and creatively 

 Access, manage, integrate, evaluate, and create information using digital technology  
tools responsibly 
 

Reading 
Mastery of the eleven emergent literacy skills are essential abilities related to the future effectiveness 
of reading instructional strategies. Students must be able to construct meaning from text through an 
active, cognitive process, and deal critically with a variety of complex written material, including 
literary, narrative, informational, digital and practical works. Proficient readers utilize multiple 
strategies and processes to understand the written word. Literacy includes the ability to think and 
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respond critically. What has traditionally been thought of as òreadingó is changing. As David Booth 
said to a group of reading professionals, òWhen a parent or teacher says to me, ôhe canõt readõ; my 
next sentence is always, ôcanõt read what?õó  
 
Today, our students read language in multiple formats outside of traditional paper print: text 
messages, e-mails, blogs, wikis, RSS feeds, tweets and social network portals plus numerous internet 
sites. As proficient readers and viewers, they must be able to employ multiple strategies and 
processes to understand the written word. Throughout their instruction, students should have 
multiple opportunities to read a wide range of selections and genres, including, but not limited to, 
works of literature, magazines, internet postings, as well as texts that reinforce all content areas of 
the school's curriculum. For suggestions, refer to New Hampshire K-12 Curriculum Framework for 
Reading: Appendix A: Suggested Informational and Literary Texts (June 2006). 
 
Writing  
Through drawing, creating, illustrations and writing, children transmit information to construct and 
communicate ideas. Emergent writers use symbols to represent ideas. Proficient writers employ 
language and vocabulary successfully in a wide range of settings for personal, academic, occupational, 
and public uses. Recognizing that writing is a recursive process, students should be given frequent 
opportunities for drawing and writing assignments across a variety of situations, using multiple 
mediums and in all subject areas. These enable students to expand both writing and thinking skills. 
The writing process develops from marks, to symbols, to words, to sentences to paragraphs; 
eventually evolving to include brainstorming, outlining, writing, editing, revising and publishing. 
 
Students draw and write to clarify their own thinking, to express their thoughts, feelings and to share 
ideas with others.  Organized, clear and thoughtful drawing/writing is essential in a wide range of 
personal, academic and work-related settings.  Thus caregivers, parents and teachers need to provide 
students with explicit writing instruction, including regular feedback and encouragement, as well as 
frequent opportunities to practice a variety of writing techniques to support creative and critical 
thinking.  Word processing software is one way that provides both opportunities and challenges to 
traditional approaches to student writing instruction. 
 
Oral Communication: Speaking, Listening, and Viewing 
Oral language development typically precedes reading and writing.  Oral communication includes 
both expressive and receptive language; it is essential for personal literacy development. Students 
must have wide opportunities to participate in a variety of rich conversations to develop their 
abilities to understand and communicate.  All adults working with children need to provide explicit 
and systematic instruction in oral communication. Digital tools, such as the use of 
www.voicethread.com can support development of oral communication while engaging learners. See 
New Hampshire K-12 Curriculum Framework for Written and Oral Communication (June 2006). 
 
Some Head Start Programs in New Hampshire use Work Sampling to assess childrensõ 
development.  For a typical three year old, the language development check list looks like this:  
A. Listening and Understanding            
1. Gains means by listening             
2. Follows two step directions              
3. Shows beginning phonologic awareness                                             
            
 

http://www.voicethread.com/


14 

 

B.  Speaking and Communicating 
1. Speaks clearly enough - understood by most listeners 
2. Uses expanded vocabulary & language for variety/purpose  
 

Head Start values parental communication and requires teachers to explain and coach parents on 
theses types of language and literacy indicators. Head Start teachers conduct two home visits and 
three parental conferences each year with families.  Skills that are evaluated above are discussed and 
parents are given tips to encourage frequent improvement of language (SCS Head Start, 2011). 
 

As is the case in writing, oral language is a means for communicating thoughts, feelings, experiences 
and ideas.  It is a vehicle for social interaction and learning.   Appendix A in the Common Core State 
Standards for English Language Arts illustrates the relationship between receptive language (listening 
and reading), and expressive language (speaking and writing). 
 

The following major components of oral language need to be considered when implementing a 
comprehensive plan. 

 Comprehension and collaboration  
o  Acceptable collaboration in conversation  

Á Listen to others  

Á Take turns to speak  

Á Attend to the topic 

Á Ask appropriate questions about details,  clarifies something not understood 
o Confirm understanding of material -  read,  presented orally, or viewed 

Á Describe key details or ideas from material read or presented orally or 
through other media 

Á Summarize material presented 
o Ask and answer questions in order to seek help or gather additional information 

 

 Oral fluency and accuracy 
o Speak clearly, at an appropriate volume/pace, to express ideas, thoughts, and feelings 
o Use appropriate conventions of standard English grammar in speaking (plurals, 

tense, use of prepositions, pronouns, common irregular nouns/verbs) 
o Produce and expand complete sentences 

 

 Vocabulary 
o Determine & clarify meaning of unknown and multiple-meaning words and phrases  

Á Use word parts or context as clues to meaning (see/sea; to/two/too) 

Á Use reference materials to clarify meanings and/or pronunciations 
o Use appropriate word choice and language use to suit a variety of purposes 
o Explore word relationships & nuances (synonyms, antonyms, figurative, innuendo 

  

 Presentation of knowledge and ideas 
o Describe people, places, things and events with relevant details 
o Express ideas and feelings clearly 
o Tell a story, present an experience, or report on a topic in a coherent manner 
o Include multimedia components to enrich presentations as appropriate 
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 Breadth of experience 
o Engage in a wide range of collaborative discussions (one-on-one, in groups, and 

adult-led) 
o Speaking and listening to serve a variety of purposes, in a variety of contexts, with 

diverse participants 
o  

Language ð A college and career ready student will demonstrate an understanding of how language 
functions in different contexts. The skills of conventions and vocabulary acquisition span reading, 
writing speaking, listening and viewing.  The craft and care of language use should be consistently 
stressed in studentsõ literacy development.  
 
Critical Thinking and Responding 
A literate person is able to think and respond critically in a wide range of social, academic and real-
life settings. All students require time throughout each day to practice the life-long thinking skills 
such as: comparing/contrasting, analyze/synthesize, interpret/evaluate, cause/effect and empathy, 
as they work on problem solving and communicating within changing environments and 
classrooms. Teachers need to provide students with frequent opportunities to respond thoughtfully 
and respectfully to other people as well as to what they read and see. 
 
Digital Information and Communication Technologies 
The American Academy of Pediatrics does not recommend screen time for children under the age 
of two. The New Hampshire Minimum Standards for School Approval include a requirement for 
schools to provide an Information and Communication Technologies (ICT) Program. Commonly 
referred to as ICT literacy, the standards help define this aspect of literacy within a digital learning 
context as an integrated, ethical, responsible approach to the use of digital technology and 
communication tools. (http://www.iste.org/standards.aspx  ) Also included is an expectation 
that students will use digital resources to access, manage, integrate, evaluate, and create information 
within the context of core subjects. Am important resource for this is:  www.mediaeducationlab.org  
See New Hampshire ICT Literacy Standards for K-12 Students, Ed 306.42. 

 
The International Reading Association (IRA) says in its 2009 Position Statement on New Literacies 
and 21st-Century Technologies 
 òTo become fully literate in today's world, students must become proficient in the new 
literacies of 21st-century technologies. IRA believes that literacy educators have a responsibility to 
integrate information and communication technologies (ICTs) into the curriculum, to prepare 
students for the futures they deserve. We believe further that students have the right to: 
Å Teachers who use ICTs skillfully for teaching and learning  
Å Peers who use ICTs responsibly and who share their knowledge  
Å A literacy curriculum that offers opportunities for collaboration with peers around the world  
Å Instruction that embeds critical and culturally sensitive thinking into practice  
Å Standards and assessments that include new literacies  
Å Leaders and policymakers who are committed advocates of ICTs for teaching and learning  
Å Equal access to ICTsó  
 
The inclusion of the ICT Literacy standards within this action plan highlights an area of literacy 
instruction which will require strong leadership and thoughtful implementation, if all learning portals 
are to become true 21st century digitally enhanced environments.  Our commitment to this 

http://www.iste.org/standards.aspx
http://www.mediaeducationlab.org/
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information and technological approach includes our partnership with text4baby www.text4baby.org 
as a way to communicate with families, before school entry to encourage parents to engage with 
their child during the prenatal period and first year of life.  We have begun to communicate 
statewide through the web: www.nhreads.org for the digital distribution and sharing of resources.  
 
Research and media skills blended into the Standards as a whole 
To be ready for college, workforce training, and life in a technological society, students need the 
ability to gather, comprehend, evaluate, synthesize and report on information and ideas, to conduct 
original research in order to answer questions or solve problems, and to analyze and create a high 
volume and extensive range of print and nonprint texts in media forms old and new. The need to 
conduct research and to produce and consume media is embedded into every aspect of todayõs 
curriculum.  In like fashion, research and medial skills and understandings are embedded throughout 
the CCSS rather than treated in a separate section. (Common Core State Standards, ELA, p.4) 

 

C.  Goals for Literacy Instruction in School Preschool ð Grade 12 
Before School Entry ð Birth ð 5 years 
The New Hampshire Department of Education recommends The Creative Curriculum, The Brigance 
and APESi (Assessment, Evaluation and Programming System (interactive)) for assessment of 
children in public preschool.  These three assessment systems all incorporate a literacy evaluation and 
are currently used by the Special Education Department, within the Division of Instruction.  In New 
Hampshire, Head Start and the Department of Education have a memorandum of understanding for 
systems building between preschool programs and public kindergarten alignment and transitions.  
Other before school entry assessments currently used in the State that benchmark early literacy growth 
and progress include:  Watch Me Grow, Work Sampling and ASQ. Numerous New Hampshire 
Districts and schools use The Dial and teacher made inventories as a screening placement devise to 
position children and develop class lists for Kindergarten. 
 

Grade Level and Grade Span Expectations 
The federal law, No Child Left Behind, requires states to establish grade level expectations to be 
used as a guide for developing a state assessment. Three states, NH, RI, and VT formed the New 
England Compact to work together to establish the standards. Teachers, representing the three 
states, formed committees to establish the criteria for large-scale assessment. As part of the three-
state effort, Grade Level Expectations (GLEs) and Grade Span Expectations (GSEs) were created. 
 

The New England Common Assessment Program (NECAP) Reading GLEs were developed to 
identify the reading content knowledge and skills expected of all students for large-scale assessment 
of reading in grades three through eight. GSEs for grades nine through ten and eleven through 
twelve were also developed. GLEs and GSEs are meant to capture the big ideas of reading that can 
be assessed, without narrowing the curriculum locally. They are not intended to represent the full 
reading curriculum for each grade. The complete New Hampshire K-12 Curriculum Frameworks for 
Reading, and Written and Oral Communication, can be found in every New Hampshire school or 
online at www.ed.state.nh.us/frameworks. 

 

Common Core State Standards for English Language Arts & Literacy in History/Social Studies, 
Science, and Technical Subjects 
The Common Core State Standards (CCSS) provide a consistent, clear understanding of what 
students are expected to learn. The standards are designed to be robust and relevant to the real 

http://www.text4baby.org/
http://www.nhreads.org/
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world, reflecting the knowledge and skills that our young people need for success in college and 
careers. The CCSS were designed to be the next generation of K-12 standards to ensure that all 
students are college and career ready in literacy no later than the end of high school. With American 
students fully prepared for the future, our communities will be best positioned to compete 
successfully in the global economy. 
 

The English and Language Arts (ELA) CCSS includes three appendices with additional information, 
text exemplars and sample tasks, and student generated writing samples. The complete CCSS can be 
found online at www.corestandards.org 
 
The following chart demonstrates the alignment of the NH GLEõs/GSEõs clusters and main ideas 
with those of the English Language Arts, CCSS. 
 

NH GLE/GSE CLUSTER COMMON CORE STATE STANDARDS 

ANCHOR 

Reading 

Early Reading Strategies 

Phonemic and Phonological 

Reading: Foundational Skills: Print Concepts 

Reading: Foundational Skills: Phonological 

Awareness  

Reading Fluency and Accuracy 

Silent and Oral 

Reading: Range of Reading and Level of Text 

Complexity  

Reading: Foundational Skills: Fluency 

Word Identification Skills and Strategies 

Identification and Decode 

Reading: Foundational Skills: Phonics and 

Word Recognition; (K-5) 

Vocabulary Language: Knowledge of Language 

Vocabulary Acquisition and Use 

Literary Texts 

Evidence and Personal Response 

Reading: Key Ideas and Details 

Reading: Craft and Structure 

Reading: Integration of Knowledge and Ideas 

 

Informational Texts: Expository and Practical 

Texts Across Content Areas 

Analysis and Interpretation Citing Evidence 

Comprehension and Monitoring 

Reading: Key Ideas and Details 

Reading: Craft and Structure 

Reading: Integration of Knowledge and Ideas 

 

Breadth of Reading 

Literature Communities &/or Extensive 

Reading: Range of Reading and Level of Text 

Complexity 

 
 

Attention to Text Complexity 
In 1985, National Assessment of Educational Progress (NAEP) results found that the difficulty of 
text passages was one of the three most important factors in determining reading comprehension 
performance. The other two factors were familiarity with subject matter and the type of question 
asked e.g., literal, inferential, etc. (Chall & Conard, 1991). Other research suggests that at grades two 
and three, word difficulty may influence text complexity more than other factors (Anderson, 1992).  
 

It is evident that a variety of factors influence text complexity. A text that has short simple sentences 
may be challenging to read and comprehend if it contains ideas or concepts that are unfamiliar to 

http://www.corestandards.org/
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the reader. Pinnell and Fountasõ (2001) guide for leveling texts includes the following criteria for 
determining complexity: understanding the nature of print, repeated text, natural language versus 
book text, supportive text, and high frequency vocabulary.  
 

One of the key requirements of the CCSS for Reading is that all students are able to comprehend 
texts of increasing complexity as they progress through school. The Standards define a three part 
model used to determine text complexity. All of the factors listed below are considered in the CCSS 
model for text complexity. For information on the CCSS text complexity model, refer to pages 2 
through ten of the CCSS Appendix A.  
 

The following factors influence increasing text complexity: 

 Word Difficulty and Language Structure  
o Precise and academic vocabulary, sentence type and complexity 

 Text Structure and Discourse Style  
o e.g., satire, humor  

 Genre and Characteristic Features of Each Type of Text  
o e.g., poetry, journal, article 

 Background Knowledge  
o Degree of familiarity reader has with content 

 Level of Reasoning Required  
o e.g., sophistication of themes and ideas presented 

 Format and Layout  
o Organization/layout, size and location of print, graphics, and other text features  

 Length of Text  
 

Metacognition Strategies for Understanding Texts Before, During and After Reading 
Reading and learning to read are problem-solving processes that require strategies for the reader to 
make sense of written language and remain engaged with texts. Teachers should continually model 
and reinforce the use of varied strategies, so that students learn to flexibly apply strategies that help 
them comprehend and interpret literary and informational texts. Complexity of text and purpose for 
reading will determine the extent to which each strategy is applied. 
 
The following chart delineates what good readers do before, during, and after reading any text. 
These are the metacognitive strategies that teachers should be modeling and teaching in all 
classrooms, regardless of the subject area or grade level. For specific activities, lessons, and examples 
of how to teach and develop these strategies, a teacher-friendly, easy to use, practical text is Daniels 
and Zemelmanõs (2004) Subjects Matter: Every Teacherõs Guide to Content-Area Reading. Video clips of 
these strategies in action can be accessed online at www.learner.org. 
 
Literacy learning is a complex process that develops over time.  The learner òprogresses from global 
to analytic processing, from approximate to specific linking of sound with symbolséó (Moats, 
2000).  The level of complexity evolves and specificity develops as the learner gains increasing 
control of the process, involving an expanding range of genres, and applications, as is reflected in 
the Common Core Standards.  Learners develop their attitudes, understandings, and behaviors through 
experiences, interaction with and guidance from knowledgeable teachers, and rich opportunities for 
practice.  

http://www.learner.org/
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Figure 2: Metacognition Strategies for Understanding Text 

Reprinted from Appendix D: New Hampshire K-12 Reading Curriculum Framework (2006 
 
 

D.  Goals for Writing Instruction in  School Preschool ð Grade 12 
Writing is a vehicle for communication of thoughts, feelings, experiences and ideas. It can 
take on many different forms in order to serve a wide variety of purposes and intended 
audiences.  It can also serve to clarify the writerõs own thoughts and understandings, 
supporting learning.  The National Commission on Writing has said, òIf students are to 
make knowledge their own, they must struggle with the details, wrestle with the facts, and 
rework raw information and dimly understood concepts into language they can 
communicate to someone else.  In short, if students are to learn, they must write.ó 

 

 Set a purpose  

 Set a purpose 

 Activate prior knowledge 

(schema) 

 Preview text 

 Identify text structure clues 

(e.g., chronological, 

cause/effect, 

compare/contrast, etc.) 

 Locate text features (e.g., 

transitional words, 

subheadings, bold print, etc.) 

 Use cues: graphics and 

pictures 

 Skim/scan 

 Predict and make text-based 

references 

 Sample a page of text for 

readability and interest 

 

 

 Self-monitor using meaning, 

language structure and print 

cues 

 Reread 

 Self-correct 

 Clarify 

 Determine importance 

 Generate literal, clarifying, and 

inferential questions 

 Visualize 

 Construct sensory images 

 Summarize and paraphrase 

 Check predictions 

 Interpret 

ü     Literal meaning 

ü     Inferential meaning 

 Make connections using 

graphics and pictures 

   Monitor fluency (oral/silent; 

or text complexity) 

ü Adjust rate 

ü Use punctuation and 

dialogue cues 

ü Use phrasing, intonation, 

expression 

 Read for accuracy 

 Use note-taking strategies 

 Reread for confirmation 

 Summarize and paraphrase key 

ideas 

 Evaluate 

ü Accuracy of information 

ü Literary merit and use of 

authorõs craft 

 Clarify 

 Analyze information within 

and across texts 

 Support conclusions with 

references from text 

 Synthesize 

 Connect ideas/themes in text 

to: 

ü Text: compare one text to 

another text 

ü Self: relate and explain 

ideas or events in text to 

personal experience 

ü World: recognize 

commonalities of text to 

world 

Before reading, studentsé During reading, studentsé After reading, studentsé 
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The following section sets out some of the major components of writing instruction that need to be 
considered when implementing a comprehensive plan. 

 Early Writing Strategies for PreK-2 
o Phonological knowledge  1:1  (knowledge of letters and corresponding sounds), 
o  Concepts of print (directionality, concept of letter/word/sentence, print carries 

meaning) 

 Writing fluency and accuracy 
o Drawing 
o Drawing symbols and shapes 
o Writing letters 
o Writing words 
o Writing sentences 
o Writing appropriate sentences with correct grammar and punctuation 

 Word writing skills and strategies 
o Ability to represent words in print : using available resources, using analogy, and 

other spelling strategies 

 Vocabulary 
o Transitioning from oral language to writing 
o Appropriate word choice to suit a variety of purposes 
o Understanding how word parts can affect meaning 

 Literary Texts 
o Writing stories to express an opinion, provide a personal response, convey ideas, 

relate personal experiences 

 Informational Texts: Expository and practical texts across content areas 
o Writing to explain and/or document information 
o Cite sources and evidence for facts learned 

 Writing Strategies 
o Planning 
o Drafting 
o Revision 
o Proofreading 
o Publishing/sharing with audience 

 Breadth of Writing 
o Writing to serve a variety of purposes, using a variety of genres for a variety of 

audiences 
 
E.       Development of a Reader  
Learning to read is a complex process. Reading development and the reading process has been well 
researched (Chall, 1983; Harste, Woodward & Burke, 1984; Adams, 1990; and Rumelhart, 1994). 
There is much more to reading than just decoding print and unlocking words. Reading is an active 
process during which the reader interacts with the text to create meaning. By bringing prior 
knowledge and experience to a text, a reader creates meaning from the text. It is this meaning making 
process which is at the heart of reading; it is this meaning making process which marks the 
development of a reader.   
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Successful readers develop over time through a continuous process, one which can be described as 
the stages of reading development. Although the reading process can be divided into stages, it is 
important to note that not every child reaches a particular stage at a particular time. In a digital world 
during the information age it is important that children be able to move on when ready as they 
ascend in their literacy skills. 
 
The Stages of Reading Development 
Emergent Readers: Students in the stage of emergent literacy are discovering basic concepts about 
print and learning to associate pleasure with reading, books, and read alouds. The emergent reader: 
1. Pretends to read. 
2. Demonstrates awareness of print. 
3. Demonstrates awareness that print carries a message. 
4. Demonstrates awareness that one spoken word matches one printed word. 
5. Recognizes names, some letters, and some high-frequency words. 
6. Begins to apply letter and sound relationships. 
7. Uses information from pictures. 
8. Begins to read signs and labels. 
9. Enjoys both narrative and expository text. 
 
Beginning Readers: Students in the beginning reading stage have foundational skills about reading 
and print to begin to learn individual words or acquire a sight vocabulary from their encounters with 
them. Both younger and older students may be beginning readers. A beginning reader: 

 Demonstrates awareness of the concept that letters represent sounds so that words may be 
read by saying the sounds represented by the letters. 

 Uses knowledge of letter sounds, together with the meaning and structure of language, to 
read words. 

 Activates background knowledge and experience to assist in making meaning. 

 Begins to use punctuation to guide phrasing. 

 Recognizes the majority of easy high-frequency words. 

 Begins to read both narrative and expository text. 
 
Transitional Readers: Students who are building fluency can recognize many words automatically 
and can read passages that are several sentences long without committing many errors. For the most 
part, transitional readers comprehend what they read, so their reading has become fairly rapid and 
accurate, and their oral reading is expressive. Children at this stage are no longer beginners, but they 
are not yet fluent, independent readers. The amount of reading experience that transitional readers 
are exposed to, and their successes have a tremendous impact on their progress in the next stage. 
The transitional reader: 

 Develops a significant foundation of automatically recognizable words. 

 Begins to be strategic in attacking unknown words, integrating multiple sources of 
information, e.g., letter/sound relationships, meaning, and structure of language. 

 Applies a variety of problem-solving strategies to read words and understand  text. 

 Begins to read easy chapter books, as well as different genres with some fluency and ease. 
 
Intermediate Readers: Students in this stage may read chapter books for pleasure and homework 
assignments for learning. By this stage, proficient readers may pull dramatically ahead of struggling 
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readers in their ease of reading, their quantity of reading, and the amount of time they spend reading 
outside of school. An intermediate reader: 

 Sustains silent reading over longer texts. 

 Reads texts to enhance meaning and gain information. 

 Demonstrates awareness that different genres require distinct approaches to reading . 

 Develops a significant vocabulary base. 

 Is still acquiring strategies for attacking/decoding more complex words  
 (using morphemes, syllables and affixes). 

 Develops a process for building a conceptual foundation through personal  
 experiences and the need to bring that knowledge to their reading. 

 Is fluent with a variety of texts that contain familiar topics and text structures. 
 
Advanced Readers: Advanced readers are those who read and compare many sources of 
information on a topic. They use the reading experience as a way of generating original ideas of their 
own. They can also recognize and appreciate the authorõs style and technique. Their advanced skills 
are with most texts, but dependent upon background knowledge with topics and experience with 
text structures. A new genre and/or topic might be a temporary challenge. The advanced reader: 

 Reads varied texts for many purposes including content area texts. 

 Acquires both new and academic vocabulary through experiences with text. 

 Selects strategies to construct meaning appropriate to genre, text style, & purpose for reading. 

 Makes connections between texts, experiences, and knowledge of the world at large. 

 Extends beyond the text to interpret, analyze, synthesize, and formulate judgments. 

 Applies new knowledge acquired through reading to other areas. 

 Sustains interest and understanding over longer texts; extended periods of time (SSR) 
  
Proficient Readers:  Proficient readers at any level know what and when they are comprehending 
and when they do not comprehend. They can identify their purposes for reading and identify the 
demands placed on them by a particular text. They can identify when and why the meaning of a text 
is unclear to them, and can use a variety of strategies to solve comprehension problems or deepen 
their understanding of a text (Duffy, et al. 1987; Paris, Cross, and Lipson, 1984; Keene & 
Zimmerman, 1997). See also Appendix D: Metacomprehension Flow Chart.  
 
The National Assessment of Educational Progress (NAEP), The National Reading Panel (NRP), 
and the RAND Reading Study Group Report identify several important characteristics that 
distinguish proficient readers from less proficient readers. According to the NAEP report, proficient 
readers:  

 Have positive habits and attitudes about reading. 

 Are fluent enough to focus on understanding what they read. 

 Use their knowledge to understand what they read. 

 Develop an understanding of what they read by extending, elaborating, and evaluating the 
meaning of the text. 

 Use a variety of effective strategies to enhance and monitor their understanding of text. 

 Can read a variety of texts for a variety of purposes.   
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Proficient readers use skilled word-recognition abilities and read fluently to support their active 
construction of meaning. Depending on the purpose and demands of the reading task, they 
intentionally employ a variety of flexible strategies to make sense of what they are reading. 
Deliberate and thoughtful, proficient readers employ strategies before, during, and after a reading 
task. A student can be a proficient reader in grade three but that does not guarantee that he or she 
will be a proficient reader in the middle grades if the complexity of texts and tasks changes. 
(Rasinski,2001).   
 
 
F.   Essential Components of Reading Instruction 
According to the Report of the National Reading Panel: Teaching Children to Read,(2002) there are five 
components to an effective reading instruction program, also known as The Five Pillars or 
Dimensions. 
    
1)  Phonemic Awareness: Phonemic awareness is defined by the National Reading Panel  
 (NRP) as the ability to hear, identify and manipulate individual sounds (phonemes) in spoken 

words. The NRP concluded that phonemic awareness instruction helps all types of children 
improve their reading, including normally-developing readers at risk for  future reading problems; 
preschoolers; kindergartners; first graders; children in second through sixth grades who are 
disabled readers; children across various socioeconomic status (SES) levels; and children learning 
to read English as well as other languages. However, the report also states that phonemic 
awareness is best addressed before grade 3 and in most cases, a total of 8-20 hours of instruction 
yields the most gain. Instruction in phonemic awareness helps children learn to spell as well. 

 
2)  Phonics: Phonics teaches children the relationship between the letters of written language and 

the individual sounds of the spoken language. The analysis by the NRP indicated that systematic 
phonics instruction enhances children's success in learning to read and spell and is significantly 
more effective than instruction that teaches little or no phonics. Systematic phonics instruction 
teaches phonics explicitly by delineating a planned, sequential set of phonics elements and 
teaching these elements explicitly and systematically. It is most effective when introduced in 
kindergarten or first grade. Systematic phonics instruction should be integrated with other 
reading instruction and modeled and taught through read-alouds; shared reading (big books); 
think-alouds; word, letter, and picture sorts; brainstorming words that fit a specific phonics 
principle; and other word work during the instructional components of a balanced reading 
program. Additionally, the phonics lessons learned in an early literacy program need to be 
reinforced through vocabulary study, as older students need to know how to attack and decipher 
more complex words. 

 
3)  Fluency: Fluency is defined by the NRP as reading text with speed, accuracy, and proper 
expression. The NRPõs findings make it clear that repeated and monitored oral reading, 
commonly called òrepeated readingó improves reading fluency and overall reading achievement 
because fluency has a direct influence on comprehension. Teacher modeling followed by guided 
student rereading is key to developing fluency. Readers who are not able to rapidly and smoothly 
process text often lose their enthusiasm for reading. 

 
4)  Vocabulary: The NRP determined that vocabulary growth entails the development of  

stored information about the meanings and pronunciation of words, prefixes, and suffixes 
needed for  communication. Vocabulary should be taught both directly and indirectly and should 
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be incorporated into reading instruction as part of a balanced literacy program at all levels and in 
all content areas. The NRP communicated that having students encounter vocabulary words 
often and in various ways can have a significant effect on students' vocabulary development and 
reading achievement. English Language Learners and students with limited background 
knowledge and academic vocabulary need additional concentrated vocabulary work. 

 
5)  Comprehension:  The NRP points out that comprehension òis the reason for reading. If 

readers can read the words but do not understand what they are reading, they are not really 
readingó (Armbruster et al., 2003, p. 48). Text comprehension can be improved by instruction 
that helps readers use specific reading strategies. These strategies include: monitoring 
comprehension, using graphic and semantic organizers, answering teacher-developed questions, 
asking and answering student-generated questions, recognizing story structure, and summarizing 
text.   

 
 Effective comprehension strategy instruction is explicit and includes direct explanation, teacher 

modeling, guided practice, and independent application. It can be best accomplished through 
cooperative learning and leads to the flexible use of multiple strategies by readers. When taught 
successfully, comprehension instruction motivates students and enhances both competent and 
self-regulated reading.  

 
Beyond the Five Dimensions 
Allington (2005) suggests that while the five pillars of instruction (phonemic awareness, phonics, 
fluency, vocabulary and comprehension) are essential and foundational for effective reading 
instruction, five additional òpillarsó are necessary to provide effective reading instruction to meet 
studentsõ diverse learning needs. Allingtonõs additional five pillars are: classroom organization; 
matching students and books; access to interesting texts, which includes choice and collaboration; 
writing and reading together; and expert tutoring for students. New Hampshire suggests a sixth 
dimensionð motivation. These six additional components are described below: 
 
6)  Classroom Organization: The ways in which teachers organize their learning environment is 

key to successful literacy instruction and learning. There should be ample frequency of teaching 
in whole groups, small groups, pairs, and side-by-side instruction with teacher-scaffolding of 
students as they read and write (Pressley, 2006). Teachers should have planned routines that take 
care of daily tasks. At the same time, there should be flexibility to accommodate the needs of 
students and classroom life. Good organization takes into account the learning needs of all 
students; therefore, the learning environment should be organized for students to work at desks 
and/or tables, to gather as a whole group, to meet in small groups, to work individually and to 
work at computers or on-line as appropriate. 
 
Instructional organization includes a strong balance between skills instruction incorporating 
holistic reading and writing with students reading and experiencing substantial authentic 
literature and other texts that make sense for them given their learning needs. Students need to 
be encouraged to work on tasks at their independent level as much as possible in order to 
regulate their own reading (Pressley, 1998).   
 
Organization of the learning environment also addresses the ways time is organized and 
structured so that students have ample opportunity during the school day to read and write. The 
amount of time students spend engaged in reading in any class in grades K-12 sets successful 
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schools apart from others (Allington & Cunningham, 1996). In order to become proficient, 
students need time to read from texts they want to read and that are within their reach (Hansen, 
2001).   

 
7)  Matching Students and Texts: All students need daily access to texts of an appropriate level 

of reading. The interaction among texts, readers and reading contexts is highly complex and 
involves a number of factors. To appropriately match texts to the reader, the teacher must know 
the reading process, the individual, the texts, and text characteristics. Some research indicates 
that readers will choose material that is far above their current reading level if the material 
provides strong enough motivation because of the topic and information provided. Children 
who are not yet in school often enjoy books that are above their independent reading level and 
these materials can be shared by an adult with a child.  It is critical that this phenomenon be 
recognized and used as an advantage. While it is recognized that reading development 
emphasizes that students progress through stages, parents and teachers must be aware that 
matching students to texts based on a developmental stage or level is but one way to match 
learners and texts, and not always the most appropriate to increase motivation and engagement. 
Teachers should avoid labeling or categorizing children at a particular level. Most readers engage 
in a range of levels based on skill, reading materials, interests, and background knowledge. Using 
classroom-based, formative assessment data effectively supports matching students to 
appropriate instructional texts.   

 
8)  Access to Interesting Texts, Choice and Collaboration (TALK!): Students need to have easy 

access to an array of interesting texts, providing them with choices about what to read, and 
allowing opportunities for collaboration with other students while reading. When students are not 
only given choices in their daily lives in school, but also provided with books, texts, hypertexts, 
etc. that interest them they are more motivated to read and write. Guthrie et al. (2004) argue that 
when students are motivated to read books, they make and value connections between the text 
and their lives; this motivation positively influences learning with the text. Ultimately, interest and 
motivation increase the amount reading students do, which then increases reading skills and text 
comprehension, in particular. Students who understand what they read are more likely to want to 
keep reading. Conversely, when there are minimal choices, and interest is diminished, this can 
lead to less time and attention spent reading and limited understanding, consequently, less interest 
and motivation to read or write. As more and more classrooms are provided with Internet access, 
the accessibility to Web based literacy materials expands choices for students, while adding new 
complexity and challenges for teachers.   
  

Choice 
The concept of choice is, at its foundation, connected to studentsõ lives in and out of school. The 
importance of choice in the classroom has received a great deal of attention in education. It is very 
important to be clear about what one means by choice. Newkirk (1989) warns that the instant a child 
walks into a classroom, he/she meets up with ideologies of literacy that limit choice. While students 
may not make curricular decisions, it is important for teachers to understand the importance of the 
theoretical and pedagogical reasons for providing students with guided choices in the classroom. It is 
important for students to have a choice in what they read or write. During the school day, all students 
should be provided with choice in genre, topic, literature circle texts, and even final product.   
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Collaboration (TALK!) 
It makes sense that all students are more likely to deepen their thinking when they are provided with 
numerous opportunities to talk about their thinking in the classroom. It logically follows that when 
they are able to articulate their ideas, they are in a better position to put their thoughts into writing. 
Duckworth (1996) writes that the development of intelligence is a matter of having wonderful ideas 
and feeling confident to try them out, and that school can have an effect on the continuing 
development of wonderful ideas. Duckworth further explains that the having of wonderful ideas 
depends to an overwhelming extent on the classroom contexts that facilitate talk.  
 
Students in grades PreK-12 are more likely to understand their thinking in classrooms where 
interactions and talk are at the forefront of classroom practices, across all grade levels and contexts. 
Language and vocabulary play critical roles in a studentõs ability to think and write about what is 
known and unknown. Language and vocabulary bridges what the student already knows with what 
they will learn and understand. In essence, language is the primary tool all students use to develop 
and foster understandings and perceptions that broaden studentsõ reading, writingðlearning 
(Boothroyd, 2005).  

 
When students in grades PreK-12 have time to talk: 

 They are able to try out their language, to listen to others respond to their language, 
getting the information they need to continue developing as language users.   

 They are challenged to stretch their linguistic resources even as they struggle to make 
sense in various physical and social settings.  

 Teachers encourage them to draw on their background knowledge and experience to 
support school learning.   

 Teachers learn about studentsõ current state of language development and use this as 
a foundation on which to build.   

 Classrooms become places in which students and teachers get to know each other 
and live and learn together.   

 
9)  Writing and Reading Connection: Just as reading is connected with learning, it is connected 

with writing (Gleason, 1995). Writing is used in many ways: to record information, to organize 
ideas, to reflect on what is learned in the form of journaling and response to reading, and to state 
and explain ideas. What a student writes reflects on how a student reads at all grade levels and in 
all content areas.   

 
Students need to hear, see, and use language so they can understand the connection between 
their thoughts, words, letters in printed words, and the way words sound and work. Exposing 
students to a print-rich environment allows them to become aware of sound symbol 
associations. This òprint-richó environment should reflect the range of language represented at 
each grade level. As students interact with written and spoken languages, they begin to improve 
their vocabulary, decoding, encoding and to develop their reading comprehension and writing 
strategies (Salus & Flood, 2003).   
 
Shanahan (1997) strongly advocates that reading and writing are two closely allied disciplinary 
partners; since reading and writing are closely related, it seems inherent that reading would 
improve writing and vice versa. Simply by reading, a student can learn organizational patterns of 
texts and increase vocabulary knowledge. Dana et al. (1991) found that because better writers are 
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more frequent readers, reading must òfacilitate an unconscious learning of writing by providing a 
model for written experiencesó (p. 114). There is a symbiotic relationship between reading and 
writing instruction (Harwayne, 1992). When teachers directly connect reading and writing, the 
ability to learn and achieve increases for all students.   
 
Discussions of the writing and reading connection must also take computers and other digital 
writing tools into account, particularly as classrooms retool to create modern effective learning 
environments. Prevalence of social media tools now allows rich environment for students to 
create texts, analyze, and view information at increased speed. Language Arts software for 
children before school entry allows them to personalize stories and òwriteó books that express 
their individual interests at a daily pace. Students who use computers when learning to write are 
not only more engaged and motivated in their writing, but they produce written work that is of 
greater length and higher quality. Digital writing experiences seem to positively affect student 
engagement; students who reported greater frequency of technology use at school to edit papers 
were likely to have higher total English/language arts test scores and higher writing scores 

(OôDwyer, L.M., Russell, M. & Bebell, 2005). For additional information visit 
http://escholarship.bc.edu/jtla/vol3/3/.  
 

10)  Expert Tutoring: There is clear evidence to support the fact that struggling readers benefit 
greatly from access to tutoring. In addition to daily classroom instruction of 90 minutes, struggling 
readers need an additional 30ð60 minutes of expert instruction beyond reading instruction 
provided by the classroom teacher. This instruction should be provided by educators who have 
been trained in effective reading instruction in order to target and strengthen the specific learning 
needs of the struggling readers. Teachers and others providing the expert tutoring should build a 
congruent plan of instruction which requires on-going planning meetings all involved parties. For 
further description of the role of the expert tutor refer to Section VI [D].   

 
11)  Motivation: While the NRP report does not include references to research concerned  

with reading motivation, there are many studies that link motivation for reading to reading 
achievement and general success in school. Oldfather (1994) suggests that, òDeep and personal 
engagement is exactly what motivation for literacy learning should be aboutó (p. 4). In fact, 
motivation might be a more powerful predictor of student learning than the more traditional 
indicators of grades or achievement (Miller & Meece, 1999). Motivation affects the amount of 
reading and general exposure to text, which, in turn, leads to a positive effect on both 
comprehension and understanding of vocabulary. Studies also indicate that home environment 
and parental support before school entry and during the academic year impact motivation to 
read and progress successfully in school (McKenna, Kear, & Ellsworth, 1995).  
 

Many studies recommend a variety of practices to increase student motivation to read. These 
include providing a choice of reading materials; setting specific reading goals, especially those 
that are set by the student themselves; matching text to student interests, while also expanding 
student interests; offering a wide variety of text material within the home, classroom and school; 
including digital technology and other formats favored by students in classroom work; focusing 
on strategies that develop understanding and deeper meaning as opposed to activities that stress 
learning skills or earning rewards; involving teachers positively in the studentõs progress; 
providing opportunities for social interaction around the text; sharing an enthusiasm and value 
of reading with students; emphasizing reading as a method to gain knowledge, comprehend 
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stories more fully, and understand aspects of literary text; and providing stimulating tasks to 
arouse interest in the reading process. 
 

In addition to these general statements, motivating students to read and get involved in specific 
content areas is a separate issue that needs to be addressed by content area teachers. When science 
or social studies teachers share their enthusiasm and excitement about a book or article that involves 
them in the content area, many students will want to read it too. Many ônon-fictionõ factual ideas can 
be taught through good historical or science fiction. When content area teachers conduct read-
alouds or book talks about a ôfavoriteõ book, they are often amazed at which students they find 
reading them in the future. Developing reading lists by content area offers students, especially at the 
middle and high school levels, choices that they may find more interesting or informative. 
 
 G. Development of a Writer 
The process of reading and writing is complex. Readers and writers develop together, but not 
necessarily at the same pace. Reading is a decoding, critical thinking process.  Writing is a creative 
constructive process.  These are two different skills.  It can be a messy transition between the two 
developing skills and strategies because there is no linear passage from one stage to the next.   The 
path is variable, depending upon each individualõs circumstances.  There is much overlap along the 
way.  Learners gradually take on characteristics of more advanced stages, while still maintaining 
some of the characteristics of their current stage.  There is a reciprocal relationship between 
development in the various literacy areas (oral language, reading, and writing).  Learning in one area 
depends upon and reinforces the others. 
 
Emergent  Literacy Stage 
Reading 

 Pretends to read 

 Demonstrates 
awareness of print 

 Demonstrates 
awareness that print 
carries message 

 Demonstrates 
awareness that one 
spoken word matches 
one printed word 

 Recognizes names, 
some letters, and some 
high-frequency words 

 Begins to apply letter 
and sound 
relationships 

 Uses information from 
pictures 

 Uses picture cues and 
predictable language to 
retell stories 

 Begins to read signs 
and labels 

Writing  

 Pretends to write 

 Begins to learn letter 
formation 
(handwriting) 

 Uses mix of letters and 
pictures to 
communicate message 

 Understands that: 

 -print holds meaning 

 -speech can be written 
down 

 -writing carries a 
consistent message 

 Develops some 
knowledge of concepts 
about print 
(directionality, spaces 
between words, 
upper/lower case 
letters) 

 Begins to apply letter 
and sound 
relationships 

 Oral language 

 Speaks audibly, and 
expresses thoughts, 
feelings, and ideas 
clearly 

 Participates 
appropriately in 
discussions (listen to 
speaker, take turns 
speaking, etc.) 

 Asks and answers 
questions to seek help, 
get information or 
clarify confusions 

 Describes familiar 
people, places, things, 
events with prompting 
and support 
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 Enjoys both narrative 
and expository text 

Spelling Emergent Stage 

 Uses letters and letter-
like forms to represent 
words 

 Relies on sound of 
letter names to spell 
words 

 Recognizes and uses a 
few key words and 
names 

 

 
Beginning Literacy Stage 
Reading 

 Identifies letters and 
regular sounds 

 Uses knowledge of 
letter sounds, together 
with meaning and 
structure of language, 
to read words 

 Recognizes 20-100 
high-frequency words 

 Reads orally 

 Makes reasonable 
predictions 

 Understands that 
reading should make 
sense 

Writing  

 Writes from left to 
right 

 Uses upper and lower 
case letters 

 Writes one or more 
sentences 

 Uses capital letters to 
begin sentences 

 Can write 20-50 high-
frequency words 
correctly 

 Uses periods, question 
marks, or exclamation 
marks to end sentences 

 Can reread their 
writing, and knows that 
writing should make 
sense 

 Uses an increasing 
range of resources to 
assist writing 

Spelling Letter Name Stage 

 Represents sounds in 
words with letters 

 Represents consonant 
sounds 

 Spells short-vowel 
sounds 

 Represents consonant 
blends and digraphs 

Oral language 

 Speaks audibly, and 
expresses thoughts, 
feelings, and ideas 
clearly, using complete 
sentences as 
appropriate 

 Can build on othersõ 
talk in conversations, 
responding to 
comments through 
multiple exchanges 

 Asks and answers 
questions about key 
details in material 
presented orally 

 Asks and answers 
questions to seek help, 
get information, or 
clarify confusions 

 Uses relevant details in 
descriptions, and 
expression of ideas and 
feelings 

 
Transitional Literacy Stage 
Reading 

 Develops a significant 

Writing  

 Applies some basic 

Oral language 

 Tells stories or 
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foundation of known 
sight words 

 Begins to apply a 
variety of strategies in 
solving unknown 
words, integrating 
multiple sources of 
information (letter-
sound relationships, 
meaning, and structure 
of language) 

 Makes reasonable 
predictions and adjusts 
them during reading 

 Begins to read easy 
chapter books, as well 
as different genres, 
with some fluency and 
ease 

conventions of English 
grammar and usage 
(capital letters, end 
punctuation, tense, 
plurals, etc.) 

 States opinions and 
give a supporting 
reason for the opinion 

 Writes narratives 
recounting 2 or more 
events in correct 
sequence, including 
some details 

 Writes informative or 
explanatory text, 
stating some facts 
about the topic 

 Provides some sense of 
closure 

Spelling Within-Word Stage 

 Spells most one-
syllable, short-vowel 
words 

 Begins to experiment 
with long-vowel 
patterns 

Begins to use less-frequent 
vowel patterns (oi, ou, ow) 
  

recounts events giving 
appropriate facts and 
relevant, descriptive 
details, speaking 
audibly in coherent 
sentences 

 Asks questions to 
gather additional 
information, or deepen 
understanding of a 
topic or issue 

 Provides expressive  

 
 
Intermediate Literacy Stage 

 Reading 

 Sustains silent reading 
over longer texts 

 Reads texts to enhance 
meaning and gain 
information 

 Demonstrates 
awareness that 
different genres require 
distinct approaches to 
reading 

 Adjusts reading pace 
and attention based on 
the changing demands 
of text 

 Can focus more readily 
on content area 

 Writing  

 Applies conventions of 
English grammar and 
usage 

 Writes opinion pieces 
on topics or texts, 
supporting a point of 
view with reasons 

 Writes informative/ 
explanatory texts to 
examine a topic and 
convey ideas and 
information clearly 

 Writes narratives to 
develop real or 
imagined experiences 
or events, using 

 Oral language 

 Comes to discussions 
prepared, having read 
or studied material 
about the topic  

 Explains own ideas in 
light of the discussion 

 Reports on a topic or 
text, tells a story, or 
recounts an experience 
with relevant details 
and facts 

 Speaks clearly, with 
appropriate pace  

 Becomes aware of 
different contexts that 
call for different 
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learning and strategic 
reading 

 Develops a significant 
vocabulary base 

 Is still acquiring 
strategies for decoding 
more complex words 
(using morphemes, 
syllables, affixes) 

 Develops a process for 
connecting personal 
experiences and 
background knowledge 
to their reading 

 Displays fluency with a 
variety of texts that 
contain familiar topics 
and text structures 

effective technique, 
descriptive details, and 
clear sequence of 
events. 

 Develops writing with 
clear beginning, middle 
and end 

 Begins to understand 
that writing can be 
used to clarify 
meaning, or oneõs 
understanding 

Spelling Within-Word Stage 

 May confuse long-
vowel patterns 

 Learns about more 
complex consonanat 
sounds (-tch, -dge) 

 Continues to develop 
less-frequent vowel 
patterns (aw, ew, ou, 
oi/oy, ow) and r-
controlled vowels 

 Becomes aware of 
homophones 

 Syllables and Affixes 
Stage 

 Develops awareness 
and knowledge of 
multi-syllabic words 

 Learns about 
homophones and 
compound words 

 Explores rules for 
adding inflectional 
endings 

 Explores some more 
common prefixes and 
suffixes 

language 
considerations 
(formal/informal) 

 Adds visual displays to 
enhance oral 
presentations 

 
 

Advanced Literacy Stage 

 Reading 

 Reads varied texts for 
many purposes, 
including content area 
texts 

 Acquires both new and 
academic vocabulary 

 Writing  

 Uses most print 
conventions 

 Realizes that the 
audience expects to see 
correct text ð 
proofreading is now 

 Oral language 

 Adapts speech to a 
variety of contexts and 
tasks 

 Uses voice expressively 
to suit purpose, 
situation and audience 




